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ABSTRACT: Inclusive education has been increasingly recognized as a mechanism for 

advancing equity and driving broader social transformation, yet the pathways linking 

classroom-level practice to societal change remain fragmented across disciplines. This study 

aims to systematically synthesize existing literature examining how inclusive education 

functions as a catalyst for social transformation, identifying the mechanisms, contextual 

factors, and outcomes shaping this relationship. A systematic literature review was conducted 

following the PRISMA 2020 protocol, drawing on peer-reviewed journal articles, book 

chapters, and conference proceedings retrieved through the Scopus database. The review 

synthesized findings across pedagogical, institutional, and community-level dimensions of 

inclusive education. Results indicate that educational equity serves as the central mediating 

construct linking inclusive practices to social outcomes, while persistent structural barriers, 

including infrastructural limitations, teacher preparedness gaps, and entrenched societal 

attitudes, continue to constrain implementation across diverse contexts. Findings further 

reveal that inclusion extends beyond formal education into health, civic, and economic 

domains, reinforcing cross-sectoral pathways to social change. These outcomes demonstrate 

that inclusive education contributes directly to Sustainable Development Goal 4 (Quality 

Education), while simultaneously advancing Goal 10 (Reduced Inequalities) and Goal 16 

(Peace, Justice and Strong Institutions), positioning it as a cross-cutting driver of sustainable 

transformation. 

Keywords: Inclusive Education; Educational Equity; Social Transformation 

https://jurnal.haizumsaintek.com/index.php/sundano/index
mailto:tobroni@umm.ac.id
mailto:ekafirmansyah@unismuhpalu.ac.id
mailto:afifulikhwan@gmail.com
mailto:tobroni@umm.ac.id


 
Vol. 01 /No. 01 /July 2026 | https://jurnal.haizumsaintek.com/index.php/sundano/index 

 

I. INTRODUCTION  

Inclusive education has emerged as a central pillar of global education agendas, 

anchored in international frameworks such as the Sustainable Development Goals 

and the United Nations Convention on the Rights of Persons with Disabilities, 

which mandate equitable access to quality education regardless of ability, 

background, or circumstance (Alshuayl et al., 2026; Juma & Busby, 2025). Beyond 

its function as an educational model, inclusive education is increasingly framed as 

a normative and structural mechanism through which societies pursue equity, 

tolerance, and cohesive social development (Abbasova, 2023; Boyle et al., 2023; 

Mansimova, 2025). This positions inclusive education not merely as a pedagogical 

reform but as a potential catalyst for broader social transformation. 

A growing body of empirical and conceptual literature has examined how 

inclusive education is operationalized across diverse educational levels and 

contexts, including preschool, secondary, and higher education settings (Hmelak 

& Krajnc, 2024; Kate Malahlela, 2025; Wu, 2025). Studies have explored the 

pedagogical strategies, digital technologies, and institutional practices employed 

to support learners with diverse needs (Mansimova, 2024; Parveen et al., 2025; 

Shabir et al., 2025; Shmeleva & Litovchenko, 2022), as well as the role of teachers 

and school communities in sustaining inclusive practices (López-Azuaga & Suárez 

Riveiro, 2020). Collectively, this literature affirms that inclusive education is a 

multidimensional process shaped by pedagogy, policy, and social interaction. 

Parallel to this, scholarship on social change and social transformation has 

conceptualized transformation as a structural, cultural, and relational process that 

reshapes economic, political, and social systems over time (Abbas, 2017; Pollard & 

Kantartzis, 2025; Rahman & Al-Azm, 2023; Salerno, 2017). Transformation 

processes have been documented across varied domains, from communication 

and globalization (Shebanova, 2010) to community-based socio-ecological and 

economic shifts (Katewa, 2010; Kübler & Nanz, 2024; Zunariyah et al., 2025), 

underscoring that social transformation is rarely linear and is often mediated by 

institutional and grassroots actors alike. Education, in this context, has been 

identified as one of the principal vehicles through which such transformation is 

enacted, particularly through curriculum justice, youth resistance, and 
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communication-for-development approaches (Abad et al., 2025; Lumadi, 2025; 

Melkote & Singhal, 2021). 

Despite this convergence of interest, the implementation of inclusive education 

continues to be constrained by persistent structural and attitudinal barriers. 

Studies report infrastructural limitations, inconsistent policy translation, and 

inadequate teacher preparedness as recurring obstacles across national contexts 

(Dey, 2025; Srivastava, 2019). Educational equity itself remains contested and 

unevenly distributed, as evidenced by disparities linked to socioeconomic status, 

teacher bias, and systemic stratification (Duru-Bellat, 2012; Ferretti & Eisenman, 

2010; Yan et al., 2025; Yediyıldız & Ustun, 2024). Financial and policy mechanisms 

intended to promote equity have shown mixed effectiveness (Li, 2022; Wang, 2024; 

Zhang & Wang, 2014), while emerging digital and data-driven approaches to 

equity remain in early stages of adoption and evaluation (Marques Queiroga et al., 

2024; Pardo Baldoví & San Nicolás Santos, 2026; Zhang et al., 2025). Conceptual 

ambiguity around educational equity further complicates efforts to standardize 

inclusive practice across institutions (Sánchez-Santamaría & Ballester Vila, 2014; 

Willems, 2011), even as newer studies attempt to innovate access frameworks 

(Naim, 2024). 

Complementing this, the broader construct of social inclusion—spanning health, 

community, and civic domains—offers a valuable but underutilized lens for 

understanding how inclusive education may translate into tangible social 

outcomes. Research in public health and community development has shown that 

social inclusion initiatives can reduce marginalization and improve wellbeing 

outcomes among vulnerable populations (Baum et al., 2010; Carey et al., 2012; 

Chinyama et al., 2018; Hunter, 2009). Similarly, studies on community-based 

participation, sports, and digital access demonstrate how inclusion fosters 

belonging, empowerment, and social cohesion beyond the classroom (Arslan et al., 

2023; Karstensen et al., 2024; Nesse et al., 2025; Ozili, 2025; Thakre et al., 2026; Tong 

et al., 2022). Within education specifically, social inclusion has been linked to 

children's autonomy, hope, and community engagement (Bhattacharyya, 2009; 

Johnson, 2004; Moreno-Tallón & Muntaner Guasp, 2025; Mullin, 2023), as well as 

to entrepreneurial and economic empowerment in inclusive ecosystems 
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(Domanski, 2021; Kounouwewa & Chao, 2026; Lorini et al., 2022; Verma et al., 

2025). 

Taken together, the literature reveals two parallel but insufficiently integrated 

bodies of knowledge: one centered on the pedagogical and policy dimensions of 

inclusive education, and another centered on the theoretical and empirical 

dimensions of social transformation and social inclusion. While both bodies 

acknowledge education as a potential mechanism of societal change, few studies 

have systematically synthesized how inclusive education specifically functions as 

a catalyst for social transformation across diverse geographic, institutional, and 

policy contexts. This fragmentation limits the ability of researchers, educators, and 

policymakers to draw generalizable conclusions about the mechanisms, 

conditions, and outcomes through which inclusive education contributes to 

broader social change. 

To address this gap, the present study conducts a systematic literature review 

examining how inclusive education has been conceptualized, implemented, and 

evaluated as a driver of social transformation. Specifically, this review aims to: (1) 

map the thematic landscape of research connecting inclusive education and social 

transformation; (2) identify the mechanisms and contextual factors that enable or 

constrain this relationship; and (3) synthesize the theoretical and practical 

implications for future research and policy development. The study selection 

process is summarized in Figure 1. By integrating perspectives from education, 

sociology, and public health literatures, this review contributes a more cohesive 

understanding of inclusive education's transformative potential and offers a 

foundation for evidence-based policy and pedagogical innovation. 

 

II. METHOD  

Literature was retrieved from the Scopus database, covering publications from 

(Bhattacharyya, J. 2009) to (Baldovi et al., 2026). The search combined keywords 

related to the three core constructs of this review using Boolean operators, namely: 

("inclusive education" OR "inclusive learning") AND ("social transformation" OR 

"social change" OR "social inclusion") AND ("educational equity" OR "equity in 

https://jurnal.haizumsaintek.com/index.php/sundano/index


 
Vol. 01 /No. 01 /July 2026 | https://jurnal.haizumsaintek.com/index.php/sundano/index 

 

education"). Searches were restricted to peer-reviewed journal articles and book 

chapters published in English. 

2.2 Eligibility Criteria 

Studies were included if they: (1) addressed inclusive education, social 

transformation, or educational/social equity as a primary focus; (2) were published 

in peer-reviewed journals or edited academic volumes; and (3) provided sufficient 

conceptual or empirical detail relevant to the review's research questions. Studies 

were excluded if they were non-academic sources (e.g., editorials, opinion pieces 

without empirical or theoretical grounding), duplicates, or outside the thematic 

scope of inclusive education and social transformation. 

2.3 Study Selection Process 

The selection process followed four sequential stages: identification, screening, 

eligibility assessment, and inclusion. Titles and abstracts were first screened to 

remove irrelevant or duplicate records, followed by full-text assessment against 

the eligibility criteria. The complete selection procedure, including the number of 

records identified, screened, excluded, and included, is illustrated in Figure 1. 

 

Figure 1. PRISMA flow diagram 
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2.4 Data Extraction and Synthesis 

Data extracted from each included study comprised: author(s), year, 

country/context, study focus, methodology, and key findings related to inclusive 

education and social transformation. Extracted data were organized thematically 

to identify recurring patterns, mechanisms, and gaps across the literature. A 

narrative synthesis approach was employed, given the heterogeneity of study 

designs and disciplinary perspectives across the included sources. To support 

thematic mapping, keyword co-occurrence analysis was conducted, with results 

visualized in Figure 2. 

 

Figure 2. VOSviewer keyword map 

The VOSviewer keyword co-occurrence map reveals seven interconnected 

thematic clusters within the reviewed literature, centered on two dominant nodes, 

inclusive education and social inclusion, which anchor the overall network. 

Surrounding these core terms, distinct clusters emerge: a pedagogical cluster 

(education, pedagogy, special education, child), an equity-oriented cluster 

(educational equity, socioeconomic status, quality education), a methodological 

cluster (students, data-driven, teaching), a rights-based cluster (human, humans, 
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human rights), a wellbeing cluster (mental health, social exclusion), an 

implementation-focused cluster (implementation, case studies), and a peripheral 

macro-structural cluster (social changes, crisis response, capitalism, global). The 

relatively large node sizes of inclusive education and social inclusion, together with 

their dense interconnections across nearly all other clusters, indicate that these two 

concepts function as central bridging themes that unify otherwise disparate 

strands of research, ranging from classroom-level pedagogy to broader 

socioeconomic and structural transformation, thereby visually corroborating the 

thematic synthesis presented in the narrative results above. 

III. RESULT AND DISCUSSION  

The systematic search and screening process, summarized in Figure 1, yielded a 

final set of studies spanning multiple regions, including Africa, Asia, Europe, the 

Middle East, and Latin America, published between 2009 and 2026. The included 

literature comprises journal articles, book chapters, and conference proceedings, 

reflecting the multidisciplinary character of research at the intersection of inclusive 

education, educational equity, and social transformation. 

Table 1 summarizes the characteristics of the included studies, including 

publication type, geographic context, and primary focus area, providing an 

overview of the scope and diversity of the reviewed literature. 

Author(s) & 

Year 
Country/Context Study Type Focus Area Key Theme 

Abad et al. (2025) Global Book Chapter Educational justice 
Youth 

resistance 

Abbas (2017) Global 
Encyclopedia 

Chapter 
Postindustrial society 

Social 

transformation 

Abbasova (2023) Azerbaijan Journal Article Inclusive education 
Curriculum 

support 

Alshuayl et al. 

(2026) 
Saudi Arabia Journal Article Intellectual disability 

Community 

integration 

Arslan et al. 

(2023) 
Schools (Global) Book Chapter School well-being Social inclusion 

Zunariyah et al. 

(2025) 
Indonesia Conference Paper 

Community 

transformation 

Waste 

management 

Table 1. Summary characteristics of included studies (author, year, country/context, 

study type, focus area) 
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To further illustrate the temporal spread of scholarly attention to this topic, Figure 

2 presents the distribution of included studies by year of publication, showing the 

growth of research interest in inclusive education and social transformation over 

the past decade. 

Pedagogical and Institutional Foundations of Inclusive Practice 

The reviewed literature clusters around three recurring domains: pedagogical 

practice, structural policy, and community-level social outcomes. Inclusive 

education is consistently framed as a structured, multi-actor process requiring the 

adaptation of curricula, teaching strategies, and institutional support systems 

(Mansimova, 2024; Parveen et al., 2025; Shabir et al., 2025). Evidence from 

Azerbaijan, Slovenia, and Taiwan indicates that teachers' beliefs, self-assessment 

practices, and classroom climate substantially shape the quality of inclusive 

implementation (Hmelak & Krajnc, 2024; Mansimova, 2025; Wu, 2025), while 

digital technologies are increasingly reported as facilitating mechanisms in higher 

education (Shmeleva & Litovchenko, 2022). At a broader level, transformation 

itself is theorized as a structural and relational process that reshapes economic, 

cultural, and social systems over time (Abbas, 2017; Pollard & Kantartzis, 2025; 

Salerno, 2017), manifesting across domains ranging from interpersonal 

communication and globalization (Shebanova, 2010) to community-based socio-

ecological shifts (Katewa, 2010; Kübler & Nanz, 2024; Zunariyah et al., 2025). 

Education is repeatedly identified as one of the principal vehicles through which 

such transformation is enacted, particularly through curriculum justice, youth 

resistance, and communication-for-development approaches (Abad et al., 2025; 

Lumadi, 2025; Melkote & Singhal, 2021). This convergence suggests that inclusive 

education and social transformation are conceptually intertwined, even where 

individual studies do not explicitly frame their relationship as causal. 

Mechanisms and Barriers Shaping Educational Equity 

Educational equity emerges as the central mediating construct linking inclusive 

education to broader social outcomes. Equity is shaped by socioeconomic 

stratification, teacher bias, and academic tracking (Duru-Bellat, 2012; Ferretti & 

Eisenman, 2010; Yan et al., 2025; Yediyıldız & Ustun, 2024), as well as by fiscal and 
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policy mechanisms that redistribute educational resources (Li, 2022; Wang, 2024; 

Zhang & Wang, 2014). Structural barriers, including infrastructural limitations, 

insufficient specialized training, and entrenched societal attitudes toward 

disability, consistently constrain implementation, particularly in South Asian and 

African contexts (Dey, 2025; Srivastava, 2019), and are echoed in higher education 

settings in East Africa (Juma & Busby, 2025) and among learners with intellectual 

disabilities in Saudi Arabia (Alshuayl et al., 2026). Conversely, enabling factors 

emerge where inclusive practices are embedded within collaborative school–

family–community structures (López-Azuaga & Suárez Riveiro, 2020) and 

supported by emerging data-driven tools that help identify regional disparities in 

achievement (Marques Queiroga et al., 2024; Zhang et al., 2025). Beyond the 

classroom, social inclusion functions as an extension mechanism through which 

educational gains translate into community-level outcomes, as reflected in public 

health, sports, and civic participation initiatives (Baum et al., 2010; Carey et al., 

2012; Chinyama et al., 2018; Karstensen et al., 2024; Nesse et al., 2025). 

Toward an Integrated Understanding of Inclusion and Transformation 

The reviewed literature suggests that inclusive education functions as a catalyst 

for social transformation primarily through the cumulative effect of equity-

oriented practices rather than through singular policy interventions. Conceptual 

inconsistency in defining equity across studies (Sánchez-Santamaría & Ballester 

Vila, 2014; Willems, 2011) points to the need for more unified theoretical framing, 

while newer innovations in access and digital equity frameworks (Naim, 2024; 

Pardo Baldoví & San Nicolás Santos, 2026) indicate practical directions for future 

policy design. Similarly, studies on inclusive entrepreneurship and community-

based social innovation (Domanski, 2021; Kounouwewa & Chao, 2026; Lorini et 

al., 2022) suggest that the transformative potential of inclusion extends beyond 

formal education into broader economic and civic empowerment, reinforcing the 

multidimensional nature of the inclusion–transformation relationship identified 

throughout this review. 
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IV. CONCLUSION  

This systematic literature review demonstrates that inclusive education functions 

as a significant catalyst for social transformation, operating through the 

cumulative effect of equity-oriented pedagogical practices, institutional reform, 

and community-level engagement rather than through any single policy 

intervention (Mansimova, 2024; Parveen et al., 2025; Shabir et al., 2025). The 

synthesis of 57 studies across diverse geographic and institutional contexts 

confirms that educational equity serves as the central mediating mechanism 

linking classroom-level inclusive practices to broader societal outcomes, while 

persistent structural barriers, particularly infrastructural limitations, teacher 

preparedness gaps, and entrenched societal attitudes, continue to constrain the full 

realization of this transformative potential (Dey, 2025; Duru-Bellat, 2012; 

Srivastava, 2019). 

Importantly, this review underscores that inclusive education's contribution 

extends well beyond the education sector itself, aligning directly with the global 

sustainable development agenda. Its capacity to advance SDG 4 (Quality 

Education) is inseparable from its parallel contributions to SDG 10 (Reduced 

Inequalities) and SDG 16 (Peace, Justice and Strong Institutions), as evidenced by 

its documented linkages to community empowerment, civic participation, and 

economic inclusion (Alshuayl et al., 2026; Chinyama et al., 2018; Kounouwewa & 

Chao, 2026). This positions inclusive education not as an isolated educational goal, 

but as a cross-cutting driver of sustainable social change. 

Given the conceptual fragmentation and contextual variability identified across 

the reviewed literature, future research should prioritize the development of 

integrated theoretical frameworks that explicitly connect inclusive education 

indicators with SDG monitoring mechanisms, alongside longitudinal and cross-

country studies capable of capturing the long-term societal impact of inclusive 

practices (Naim, 2024; Pardo Baldoví & San Nicolás Santos, 2026). Policymakers 

and educators are likewise encouraged to move beyond access-based metrics 

toward equity- and transformation-oriented indicators, ensuring that inclusive 

education is evaluated, and resourced, as a sustained instrument of social 

transformation rather than a discrete educational reform. 
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