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ABSTRACT: Indonesia’s growing socio-religious heterogeneity in public schools strains
everyday student interaction, making government-promoted religious moderation (moderasi
beragama) essential, though it often remains limited to normative, one-way instruction. This
qualitative case study examines how the pedagogy of religious moderation transforms in
practice and alters social interaction cultures in a heterogeneous secondary school. Data were
gathered through classroom observations, in-depth interviews with leaders, teachers, and
students, and document analysis, then evaluated using thematic analysis with credibility
established via triangulation. Findings reveal, first, that effective pedagogy shifted from
monological doctrine transmission toward a dialogical, experience-based model utilizing
cooperative cross-group projects. Second, this pedagogical evolution transformed student
interaction from religiously segregated association into spontaneous, cross-affiliation
collaboration, despite lingering micro-exclusion in informal spaces. Third, transformation
durability depended heavily on teacher competence, consistent leadership, and alignment
between formal and hidden curricula. The study concludes that religious moderation becomes
culturally transformative only when pedagogically embodied as a dialogical practice rather
than delivered as moral information. Practically, it recommends structured cross-affiliation
collaborative learning as a replicable strategy for heterogeneous educational settings.
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INTRODUCTION

Indonesia is constitutionally and sociologically a plural nation, in which schools
function as one of the earliest and most intensive sites where children from
different religious, ethnic, and cultural backgrounds are brought into sustained
daily contact. This heterogeneity is not merely a demographic fact; it is a
pedagogical condition that shapes how young people learn to recognize difference,
negotiate disagreement, and build solidarity across group boundaries (Mariyono,
2024). When that condition is poorly managed, schools risk becoming arenas in
which prejudice, exclusion, and even intergroup conflict are quietly reproduced
rather than resolved (Bender-Szymanski, 2012; Civitillo et al., 2017). It is against
this backdrop that the Indonesian Ministry of Religious Affairs has promoted
moderasi beragama, or religious moderation, as a national strategic program
intended to cultivate a balanced, tolerant, and non-extreme religiosity among
citizens, with schools positioned as a primary vehicle for its transmission (Fahri &
Zainuri, 2019).

In practice, however, religious moderation is frequently reduced to a set of
normative slogans delivered through lectures, wall banners, or occasional
seminars, rather than embedded as a pedagogy that structures how students
actually learn to interact (Ar, 2020; Purbajati, 2020). Religion teachers, who are
institutionally expected to be the main agents of religious moderation, often
continue to rely on a monological transmission model in which tolerance is
explained as a moral proposition to be memorized rather than practiced through
structured encounters with difference (Hatim, 2018; Usman & Widyanto, 2019).
This gap between the normative ambition of religious moderation policy and its
pedagogical enactment in classrooms is precisely the problem this study
addresses. Tolerance that is only spoken about, without being lived through
cooperative and dialogical classroom experience, tends to remain fragile and easily
reversible once students face real friction with peers of different backgrounds
(Dianita et al., 2018).

A growing body of research supports the proposition that pedagogy, not policy
language alone, is the decisive variable in shaping intergroup attitudes among

students. International studies on cultural diversity approaches at school
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demonstrate that teachers' instructional choices, including whether diversity is
treated as a resource for collaborative tasks or as a background fact to be managed,
significantly shape students' intercultural competence and willingness to engage
across group lines (Civitillo et al., 2017). Similarly, comparative work on religious
and ideological diversity in the classroom shows that assimilationist or purely
informational teaching strategies tend to entrench, rather than dissolve, group
boundaries, whereas integrative and dialogical strategies open space for genuine
intergroup learning (Bender-Szymanski, 2012). These findings from cross-national
contexts resonate strongly with the Indonesian setting, where religious diversity
in the school culture has likewise been shown to require active pedagogical

mediation rather than passive coexistence (Haracemiv & Branco, 2018).

Within the Indonesian literature, several studies have examined the conceptual
content of religious moderation and its formal placement in the Islamic Religious
Education (PAI) curriculum, showing that the concept of wasathiyah (moderation)
has been structurally integrated into curricular documents (Maulidin et al., 2025;
Alfianur et al., 2024). Other studies have highlighted the teacher's role as a moral
model and facilitator of tolerant attitudes (Alhafizh & Setiawan, 2025; Muamalah
et al., 2024), while still others have pointed to the significance of family religious
environment and hidden curriculum in shaping students' social conduct toward
peers (Laelasari, 2022; Umagap et al., 2022). What remains comparatively
underexplored, however, is the specific mechanism by which a transformed
pedagogy of religious moderation as opposed to its mere curricular presence or
discursive promotion produces an observable change in the culture of everyday
student interaction inside a genuinely heterogeneous school. Most existing studies
either analyze curriculum documents through literature review methods (Ridho &
Tumin, 2022; Rohmat, 2023) or measure isolated teacher practices (Hasanuddin et
al., 2025), without empirically tracing how a pedagogical shift translates into a

changed pattern of peer relations across religious lines over time.

This study therefore departs from the assumption, common in prior literature, that
religious moderation's success can be inferred from curriculum content or teacher
intention alone. Instead, it treats pedagogical transformation itself as the unit of

analysis: how teaching shifts from doctrinal transmission to dialogical, experience-
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based practice, and how students' own social interaction culture their patterns of
friendship formation, group work preference, and everyday communication
across religious boundaries responds to that shift. This focus offers a novel
contribution by connecting classroom-level pedagogical change directly to school-
level social culture, a linkage that has been asserted normatively but rarely traced

empirically in the Indonesian context (Rozi et al., 2025; Ummi & Achadi, 2025).

Based on this background, the study formulates three research questions. First,
how is the pedagogy of religious moderation transformed in a heterogeneous
secondary school, from its conventional monological form toward a more
dialogical and experiential form? Second, how does this pedagogical
transformation change the culture of student social interaction within the school,
particularly in patterns of cross-religious friendship, collaboration, and everyday
communication? Third, what factors support or constrain the sustainability of this
transformation over time? The corresponding objectives are to describe the
pedagogical transformation process, to analyze its effects on students' social
interaction culture, and to identify the enabling and inhibiting conditions for
sustaining a transformed pedagogy of religious moderation in heterogeneous
school settings. It is anticipated that the findings will offer both theoretical
contribution to the literature on moderation pedagogy and practical guidance for
schools, teachers, and policymakers seeking to move religious moderation

programs from slogan to lived practice.

METHOD

This study employed a qualitative case study design, chosen because the research
problem concerns a bounded, context-dependent social process the transformation
of pedagogy and its effect on interaction culture within a single school that is best
understood through an in-depth, holistic account rather than through variable-
based generalization (Civitillo et al., 2017). The case selected was a public
secondary school in East Java known for its high degree of religious and ethnic
heterogeneity among its student body and for having undertaken a deliberate,
multi-year effort to reform its religious education pedagogy in response to earlier
incidents of exclusionary behavior among students of different religious

affiliations.
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Data were collected through three complementary techniques. First, non-
participant classroom observation was conducted across religious education
sessions, extracurricular activities, and unstructured break-time interactions over
a period of eight weeks, allowing the researcher to document both formally taught
practices and the informal, unscripted patterns of student association that occur
outside direct instructional control. Second, semi-structured in-depth interviews
were conducted with twenty-two informants, comprising the school principal,
four religious education teachers representing Islam, Christianity, and Hinduism,
twelve students purposively selected to represent the school's religious and ethnic
diversity, and five homeroom teachers responsible for coordinating cross-subject
character education. Third, document analysis was carried out on the school's
religious education syllabus, lesson plans, extracurricular program guidelines, and
school policy documents on diversity management, in order to triangulate

espoused pedagogical design against observed classroom practice.

Data analysis followed the interactive model of qualitative analysis comprising
data condensation, data display, and conclusion drawing and verification, applied
iteratively rather than in a strictly linear sequence so that emerging themes from
early interviews could inform subsequent observation foci. Coding began with
open coding of interview transcripts and observation field notes to identify
recurring concepts related to pedagogical practice and interaction patterns,
followed by axial coding to group these concepts into broader categories such as
"dialogical instruction," "cross-group collaboration," "micro-exclusion," and
"teacher facilitation capacity.” These categories were then synthesized into the
three thematic findings reported in Section III. To establish the trustworthiness of
the analysis, the study applied source and method triangulation by cross-checking
interview accounts against observational data and documentary evidence,
together with member checking in which preliminary findings were presented
back to three key informants (the principal and two religious teachers) for
confirmation of interpretive accuracy. Prolonged engagement across the eight-
week fieldwork period further allowed the researcher to distinguish genuine,
internalized changes in student interaction from performative behavior displayed
only when teachers were visibly present. All data collection followed standard

ethical procedures for educational research, including informed consent from
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adult informants and parental consent together with student assent for minor
participants, and the anonymization of all individual identities in the reporting of

findings.
III. RESULT AND DISCUSSION

From Doctrinal Transmission to Dialogical, Experience-Based Pedagogy

The first and most fundamental finding is that the pedagogy of religious moderation in the
studied school underwent a discernible shift from a monological, doctrine-transmission
model toward a dialogical, experience-based model. Under the earlier model, as described
consistently by teachers and older students, religious moderation was taught primarily
through lecture-based explanation of the concept of wasathiyah and through occasional
thematic assemblies, a pattern consistent with what has been documented more broadly in
Indonesian Islamic Religious Education, where moderation content is often structurally
present in the curriculum but pedagogically delivered as information to be absorbed rather
than practiced (Hatim, 2018; Maulidin et al., 2025). Teachers in the present case openly
acknowledged that this earlier approach produced students who could correctly define
tolerance in an exam but who continued to self-segregate by religious affiliation during
group work and free time, echoing the broader observation that religious education content
alone does not guarantee behavioral transfer (Usman & Widyanto, 2019).

The reformed pedagogy that emerged over the following academic years restructured
religious education around three concrete instructional mechanisms: mixed-affiliation
cooperative learning groups deliberately composed to include students of different
religions in every project task; guided cross-religious dialogue sessions in which students
from different faith backgrounds jointly examined a shared social issue, such as
environmental care or community service, from their respective religious perspectives
before synthesizing a common action plan; and reflective journaling in which students
recorded and discussed their personal experience of working with peers unlike themselves.
This pattern of instructional redesign closely mirrors what comparative research on
classroom diversity approaches identifies as the decisive pedagogical variable: whether
diversity is treated as an active resource structured into learning tasks or merely
acknowledged as a demographic backdrop (Civitillo et al., 2017). Teachers in this study
specifically described how shifting from an assimilationist explanation of tolerance toward
a genuinely integrative, task-based structure comparable to what has been called an
integration approach to religious and ideological diversity in the classroom allowed
students to encounter difference through shared purpose rather than through abstract
description (Bender-Szymanski, 2012).

Importantly, this transformation was not confined to the religious education subject alone;
it was reinforced through what several informants termed a "whole-school" alignment, in
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which homeroom teachers, extracurricular supervisors, and school leadership consciously
used religious moderation language and cooperative structures across contexts beyond the
religion classroom, consistent with findings elsewhere that curricular integration of
moderation values is strengthened when it permeates institutional practice rather than
remaining confined to a single subject (Alfianur et al., 2024; Muamalah et al., 2024).
Students themselves noted that the shift felt less like being taught a rule and more like being
placed in situations where cooperating across religious lines was simply the normal way
schoolwork got done, a description that aligns with the theoretical premise that experiential,
dialogical pedagogy converts normative tolerance into practiced tolerance (Alhafizh &
Setiawan, 2025).

Reconfiguring the Culture of Student Social Interaction

The second finding addresses the direct object of the research problem: how this
pedagogical transformation reshaped students’ everyday social interaction culture.
Observational data indicated a marked shift in spontaneous, unsupervised association
patterns. During break times and extracurricular activities observed toward the end of the
fieldwork period, student groupings were considerably more religiously mixed than the
pattern described by teachers as typical several years earlier, and several long-standing
cross-religious friendships were reported by students as having originated directly from
mixed cooperative learning groups rather than from prior neighborhood or family ties. This
finding is consistent with international evidence that structured, task-based intergroup
contact within schools functions as a strong catalyst for spontaneous cross-group friendship
formation beyond the classroom (Civitillo et al., 2017), and it reinforces Indonesian
findings that peer interaction, when supported by appropriately designed religious
instruction, meaningfully shapes students' religious and social character (Muamalah et al.,
2024; Rozi et al., 2025).

The transformation in interaction culture was also evident in students’ communicative
register. Interviewees described a shift from what one student called “careful, polite
distance" toward more direct, humor inclusive, and personally disclosive communication
with peers of different religions, a change teachers attributed to the cumulative effect of
repeated, low-stakes collaborative tasks that normalized cross religious conversation as
unremarkable. This trajectory parallels the concern raised in international literature that
early-stage school integration can initially produce polite avoidance rather than genuine
engagement, with authentic interaction only emerging once repeated, structured contact
accumulates sufficient trust (Bender-Szymanski, 2012). In the present case, the multi-year
duration of the pedagogical reform appears to have allowed the school to move past this
initial, cautious phase toward more substantive interaction, a temporal dimension that is
often underspecified in single-point-in-time surveys of school tolerance.
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Nevertheless, the data also revealed important limits to this transformation, which prevents
an overly optimistic reading of the findings. Micro exclusion subtle forms of religiously
patterned preference in seating choice, invitation to informal social events outside school,
and selection of closest confidants persisted in spaces least visible to teacher supervision,
particularly outside the structured cooperative tasks. Several students candidly reported that
while they now readily collaborated with peers of other religions on assignments, their
innermost circle of close friends remained predominantly same-religion, a pattern
consistent with the broader finding in comparative studies that formal school-based contact
reduces overt exclusion far more reliably than it reshapes the deepest layer of intimate
friendship choice (Haracemiv & Branco, 2018). This suggests that the culture of interaction
was transformed unevenly: substantially at the level of collaborative and public interaction,
but only partially at the level of private, elective friendship, an important qualification for
schools and policymakers who might otherwise expect a uniform, total transformation from
pedagogical reform alone.

Conditions Sustaining or Constraining the Transformation

The third finding concerns the conditions that enabled the transformation to take root and
those that threatened its sustainability, directly addressing the study's third research
question. Teacher pedagogical competence emerged as the single most frequently cited
enabling factor: teachers who had received targeted training in facilitation, dialogical
questioning, and conflict-sensitive group management were substantially more effective at
sustaining productive cross-religious collaboration than those relying on ad hoc
improvisation, corroborating earlier findings that the success of moderation-based religious
instruction depends heavily on teachers' facilitation capacity rather than curriculum content
alone (Alhafizh & Setiawan, 2025; Hasanuddin et al., 2025).

A second enabling condition was consistent, visible leadership commitment from the
school principal, who institutionalized cross-affiliation grouping as a standing policy rather
than leaving it to individual teacher discretion, and who allocated protected time in the
extracurricular calendar for interfaith collaborative activities. This finding resonates with
the concept of a whole-school approach to value education, in which strategic vision,
curriculum, leadership, and school culture must move in alignment for value transformation
to be durable rather than symbolic (Mariyono, 2024). Where such alignment was weaker
for instance, in classes taught by teachers newly assigned to the school and not yet inducted
into the reformed pedagogical approach students and teachers alike reported a partial
reversion toward more segregated grouping patterns, underscoring that the transformation
is a fragile institutional achievement rather than a permanent state.

A third and more subtle condition was the alignment, or lack thereof, between the formal
curriculum and the hidden curriculum operating through informal school routines,
disciplinary practices, and unspoken social norms. Where informal school practices such
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as default seating arrangements by class register, or unreflective scheduling of religious
holiday observances that implicitly privileged the majority religion contradicted the
inclusive intent of the formal religious moderation pedagogy, students perceived a
credibility gap that teachers said undermined trust in the sincerity of the moderation
program. This finding is consistent with research showing that the hidden curriculum
functions as a powerful, often underexamined vehicle of character formation that can either
reinforce or quietly contradict explicit values instruction (Umagap et al., 2022), and it
echoes concerns that family religious environment outside school can also either reinforce
or counteract school-based tolerance instruction depending on its degree of consonance
with school values (Laelasari, 2022). Taken together, these findings indicate that
transforming religious moderation pedagogy is necessary but not sufficient on its own; its
capacity to reshape student interaction culture durably depends on teacher competence,
sustained leadership commitment, and coherence between formal instruction and the
school's everyday hidden curriculum, a triadic condition that offers a more complete
explanatory account than curriculum only or teacher only analyses found in much of the
prior literature (Ridho & Tumin, 2022; Rohmat, 2023; Ummi & Achadi, 2025).

IV. CONCLUSION

This study set out to examine how the pedagogy of religious moderation is
transformed in a heterogeneous school and how that transformation reshapes the
culture of student social interaction. The findings show that a shift from doctrinal,
monological instruction toward dialogical, experience-based pedagogy anchored
in mixed-affiliation cooperative learning, guided interfaith dialogue, and
structured reflection produced a measurable change in students' interaction
culture, evident in more spontaneous cross-religious collaboration, more direct
and trusting everyday communication, and gradually more mixed informal
groupings, although this change remained uneven, with intimate friendship
choices proving more resistant to transformation than task-based collaboration.
The durability of the transformation was found to depend jointly on teachers'
pedagogical and facilitation competence, sustained and institutionalized
leadership commitment, and coherence between the school's formal curriculum

and its hidden curriculum of everyday routines and norms.

These findings carry both theoretical and practical implications. Theoretically, the
study extends the literature on religious moderation by demonstrating that its

transformative power on student social culture cannot be inferred from curricular
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presence or normative promotion alone but must be traced through the specific
pedagogical mechanisms that structure student contact. Practically, the study
suggests that schools seeking to operationalize religious moderation should
prioritize structured, sustained cross-affiliation cooperative learning over episodic
moral instruction, invest in facilitation training for teachers across subjects rather
than religious education teachers alone, and audit their hidden curriculum for
latent inconsistencies with stated moderation values. Given the single-case design
of this study, future research employing multi-site comparative case studies or
longitudinal designs would help establish the extent to which these findings
generalize across different regional, religious-majority, and socio-economic school
contexts, and would allow closer examination of why intimate friendship
formation appears more resistant to pedagogical intervention than collaborative

task engagement.

REFERENCES

[1] AlHafidz, N. F. I, Al Hallaj, K. S. A, Safira, P. R., Firmansyah, E., & Putra, A.
S. E. (2026). The Role of Teacher-Student Relationships in Minimizing
Cyberbullying Behavior in the School Environment. H-Luminia: Education,
Psychology and Social Behavior Research Journal, 1(01).

[2] AlHallaj, K. S. A., Batubara, D. P., Kurniawan, A. N. A. A, Firmansyah, E., &
Arectya, E. A. M. (2026). A Juridical Review of the Implementation of Marital
Property (Harta Bersama) in Interfaith Marriages in Indonesia. H-Veritas: Law
and Society Research Journal, 1(01).

[3] Al Hallaj, K. S. A, Firmansyah, E., Arectya, E. A. M., Zakariah, 1., & Junaidi,
M. (2026). The Concept of Social Ihsan in the Thought of KH Ahmad Dahlan:
A Reactualization of Practical Sufism (Tasawuf Amali) in the Modern Era. H-
Luminia: Education, Psychology and Social Behavior Research Journal, 1(01).

[4] Al Hallaj, K. S. A., Setiyawan, M. L, Firmansyah, E., Arectya, E. A. M., &
Nusantara, H. D. (2026). Economic Valuation of Mangrove Ecosystems as a
Climate Change Mitigation Effort on the Surabaya Coast. H-Econexus:
Economics, Business and Banking Research Journal, 1(01).

[5] Albirra, A. M., Firmansyah, E., Kenneth, K. 5. A. A. H., Batubara, D. P., &
Kurniawan, A. N. A. A. (2026). The Right to Freedom of Expression on Social
Media in the Perspective of Hifz al-Aql (Preservation of Reason) and Positive
Law. H-Veritas: Law and Society Research Journal, 1(01).


https://jurnal.haizumsaintek.com/index.php/sundano/index

A I INTERNATIONAL JOURNAL OF

A ‘ EDUCATION AND CULTURAL TRANSFORMATION

:

Vol. 01 /No. 02 /August 2026 | https://jurnal.haizumsaintek.com/index.php/sundano/index

[6] Alfianur, M., Marsiah, M., & Hidayati, S. (2024). Pengembangan moderasi
beragama siswa: Mengeksplor peran guru pendidikan agama Islam dalam
menanggulangi sikap intoleran di sekolah menengah atas. Al-Tharigah, 9(2),
185-199. https://doi.org/10.25299/althariqah.2024.vol9(2).19604

[7] Alhafizh, I. A., & Setiawan, D. (2025). Pendidikan moderasi beragama sebagai
pilar penguatan karakter dan toleransi di sekolah. Andragogi: Jurnal Pendidikan
dan Pembelajaran, 5(1), 207-219. https://doi.org/10.31538/adrg.v5i1.1987

[8] Anam, K., Firmansyah, E., & Al Hallaj K. S. A. (2026). Cultural
Transformation as an Instrument of Global Geopolitical Hegemony in the Era
of Great Power Contestation. SUNDANO: International Journal of Education,
Society and Cultural Transformation, 1(01).

[9] Anggraeni, M., Febriyani, S. A.,, Wahyuningsih, Y., & Rustini, T. (2022).
Pengembangan sikap toleransi siswa sekolah dasar pada keberagaman di
Indonesia. Jurnal Gentala Pendidikan Dasar, 7(1), Article 1, pp. 1-11.
https://doi.org/10.22437/gentala.v7il.15694

[10] Angkasa, M. B. B., Kurniawan, D., & Firmansyah, E. (2025). PROYEK
MADING SEBAGAI STRATEGI PEMBELAJARAN LITERASI SISWA DI
SDN KELING 2 KEDIRI. Pendas: Jurnal Ilmiah Pendidikan Dasar, 10(04), 112-
119.

[11] Ar, S. (2020). Peran guru agama dalam menanamkan moderasi beragama. Al-
Irfan: Journal of Arabic Literature and Islamic Studies, 3(1), Article 1, pp. 1-14.
https://doi.org/10.36835/al-irfan.v3i1.3715

[12] Arectya, E. A. M., Al Hallaj, K. S. A., Firmansyah, E., Haiba, A. T, &
Muhandis, U. K. (2026). Digital Economic Transformation and Its Implications
for Economic Growth in Indonesia. H-Econexus: Economics, Business and
Banking Research Journal, 1(01).

[13] Bakar, M. Y. A,, Firmansyah, E., & Abdeljelil, M. B. (2024). Legal framework
analysis of Islamic religious education policy implementation. International
Journal of Law and Society, 3(3), 217-237.

[14] Bender-Szymanski, D. (2012). Assimilation, segregation, or integration? A

teaching project examining approaches to religious and ideological diversity
in the classroom. Intercultural Education, 23(4), 325-340.
https://doi.org/10.1080/14675986.2012.724587

[15] Civitillo, S., Schachner, M. K., Juang, L. P., van de Vijver, F. J. R., Handrick,
A., & Noack, P. (2017). Towards a better understanding of cultural diversity



https://jurnal.haizumsaintek.com/index.php/sundano/index
https://doi.org/10.25299/althariqah.2024.vol9(2).19604
https://doi.org/10.31538/adrg.v5i1.1987
https://doi.org/10.22437/gentala.v7i1.15694
https://doi.org/10.36835/al-irfan.v3i1.3715
https://doi.org/10.1080/14675986.2012.724587

A . INTERNATIONAL JOURNAL OF

A. N EDUCATION AND CULTURAL TRANSFORMATION

(

Vol. 01 /No. 02 /August 2026 | https://jurnal.haizumsaintek.com/index.php/sundano/index

approaches at school: A multi-informant and mixed-methods study. Learning,
Culture and Social Interaction, 12, 1-14. https://doi.org/10.1016/j.1csi.2016.09.002

[16] Dianita, G., Firdaus, E., & Anwar, S. (2018). Implementasi pendidikan
toleransi di sekolah: Sebuah kearifan lokal di Sekolah Nahdlatul Ulama.
TARBAWY: Indonesian Journal of Islamic Education, 5(2), Article 2, pp. 101-110.
https://doi.org/10.17509/t.v5i2.16752

[17] Eka Firmansyah, E. (2025). Akulturasi Nilai-nilai Islam dengan Budaya Lokal
Etnik Kaili Da’a Melalui Pesantren Alam (Doctoral dissertation, Universitas
Muhammadiyah Malang).

[18] Elmirna, N., Sahara, L., & Firmansyah, E. (2026). MANAJEMEN SUPERVISI
AKADEMIK KEPALA SEKOLAH SEBAGAI UPAYA PENINGKATAN
KOMPETENSI PEDAGOGIK GURU SMA NEGERI 02 BOMBANA. Research
And Development Journal Of Education (RDJE), 12(01), 098-110.

[19] Fahri, M., & Zainuri, A. (2019). Moderasi beragama di Indonesia. Intizar, 25(2),

Article 2, pp. 95-100. https://doi.org/10.19109/intizar.v25i2.5640

[20] Faridi, F., & Firmansyah, E. (2024). Kelembagaan pendidikan Islam di
Nusantara: Surau, meunasah, masjid, pesantren, madrasah. Igra: Jurnal Ilmu
Kependidikan Dan Keislaman, 19(1), 93-97.

[21] Firmansyah, E. (2023). Various Paradigms in Islamic Educational Thought:
Fundamentalism, Modernism, and Liberalism. International Journal of Health,
Economics, and Social Sciences (IJHESS), 5(2), 139-145.

[22] Firmansyah, E. (2026). Determinants of Social Inclusion from a Gender
Perspective Among Vulnerable Populations. SUNDANO: International Journal
of Education, Society and Cultural Transformation, 1(01).

[23] Firmansyah, E. (2026). Integrative Islamic Education: A Bayani-Burhani-Irfani
Epistemological Framework for Balancing Spirituality and Academic
Excellence. International Journal of Education and Cultural Transformation, 1(02).

[24] Firmansyah, E. (2026). Legal Protection of Children's Right to
Education. Journal of Law and Governance, 1(02).

[25] Firmansyah, E. (2026). Reviving the Spirit of Kenusantaraan: Transformation
of Educational Institutions as the Foundation for a Civilized National
Identity. International Journal of Education and Cultural Transformation, 1(02).

[26] Firmansyah, E. (2026). The Constitutional Court in Guaranteeing Citizenship
Rights in Indonesia. Journal of Law and Society Review (JLSR), 1(1), 12-21.

[27] Firmansyah, E., & Humaidi, M. N. (2022). Penerapan Media Pembelajaran
Berbasis Teknologi dalam Menghadapi Turbulensi Pendidikan yang
Berkemajuan. Research and Development Journal of Education, 8(2), 660-665.



https://jurnal.haizumsaintek.com/index.php/sundano/index
https://doi.org/10.1016/j.lcsi.2016.09.002
https://doi.org/10.17509/t.v5i2.16752
https://doi.org/10.19109/intizar.v25i2.5640

F H ' A l INTERNATIONAL JOURNAL OF
___} A ||

EDUCATION AND CULTURAL TRANSFORMATION

Vol. 01 /No. 02 /August 2026 | https://jurnal.haizumsaintek.com/index.php/sundano/index

[28] Firmansyah, E., & Idris, A. (2024). Moderation as a Solution to Religious
Harmony in Poso Central Sulawesi. International Journal of Law and
Society, 3(1), 1-9.

[29] Firmansyah, E., & Ikwan, A. (2026). Inclusive Education as a Catalyst for
Social Transformation: A Systematic Literature Review. SUNDANO:
International Journal of Education, Society and Cultural Transformation, 1(01).

[30] Firmansyah, E., & Khalil, A.I. M. (2026). Epistemic Reclamation of Indigenous
Local Wisdom as a Counter-Narrative to Anthropocentrism in Planetary
Crisis Governance. International ~ Journal —of Education and Cultural
Transformation, 1(01).

[31] Firmansyah, E., & Khozin, K. (2022). Teologi dan filsafat sebagai basis
Pengembangan Kurikulum pendidikan agama Islam. Research and
Development Journal of Education, 8(2), 546-550.

[32] Firmansyah, E., & Lasawali, A. A. (2022). Kiat-kiat yang dilakukan Fakultas
Agama Islam Universitas Muhammadiyah Palu dalam Menciptakan Lulusan
Berkualitas dan Berkemajuan. Igra: Jurnal Ilmu  Kependidikan dan
Keislaman, 17(1), 26-31.

[33] Firmansyah, E. & Nurhakim, N. (2022). Strategies for Instilling
Muhammadiyah Values within the Faculty of Islamic Religion, University of
Muhammadiyah Palu. International Journal of Health, Economics, and Social
Sciences (IJHESS), 4(2), 91-98.

[34] Firmansyah, E. & Romelah, R. (2022). Implementasi Pembelajaran Pai
Dengan Metode Discovery Learning Dalam Upaya Melatih Kemandirian
Siswa (Studi Kasus: Sd Alam Ar-Rohmah Kec. Dau, Kab. Malang). Research
and Development Journal of Education, 8(1), 322-326.

[35] Firmansyah, E., & Romelah, R. (2022). Tanggapan Guru Terhadap Perannya
Dalam Melaksanakan Pembelajaran Di Sdit Al-Qolam Kecamatan Marawola
Kabupaten Sigi. Research and Development Journal of Education, 8(1), 345-353.

[36] Firmansyah, E., & Wardati, N. A. (2022). Implementasi Pendidikan
Muhammadiyah di Sekolah Dasar Muhammadiyah 6 Kota Batu. Iqra: Jurnal
Ilmu Kependidikan dan Keislaman, 17(2), 75-80.

[37] Firmansyah, E., & Wardati, N. A. (2022). Implementation of Islamic Morning
Stories in Implementing Student's Religious Character in SD Alam Ar-
Rohmah. International Journal of Health, Economics, and Social Sciences
(ITHESS), 4(3), 180-186.

[38] Firmansyah, E., Anwar, S., & Khozin, K. (2023). Anthropological Approach to
Islamic Education: Establishing Noble Spirituality in Overcoming Social
Contflict. Al-Hayat: Journal of Islamic Education, 7(1), 163-172.


https://jurnal.haizumsaintek.com/index.php/sundano/index

A . INTERNATIONAL JOURNAL OF

A. N EDUCATION AND CULTURAL TRANSFORMATION

(

Vol. 01 /No. 02 /August 2026 | https://jurnal.haizumsaintek.com/index.php/sundano/index

[39] Firmansyah, E., Arifin, S., & Humaidi, M. N. (2023). Kebijakan Pendidikan
Agama Islam di Sekolah Umum Zaman Jepang. JIIP-Jurnal Ilmiah Ilmu
Pendidikan, 6(12), 10446-10453.

[40] Firmansyah, E., Hamka, H., & Khalil, A. I. M. (2025). TRANSFORMATIVE
DIALOGUE OF PESANTREN THROUGH TASAWUF VALUES IN POST-
CONFLICT DERADICALIZATION IN POSO REGENCY. Edukasi Islami:
Jurnal Pendidikan Islam, 14(001), 195-204.

[41] Firmansyah, E., Khozin, K., & Masdul, M. R. (2022). Implementasi Piaud
Terhadap Anak-Anak Suku Kaili Pedalaman Di Desa Kalora Kabupaten
Sigi. Research and Development Journal of Education, 8(1), 386-390.

[42] Firmansyah, E., Sumantri, P. A. H, Mutmainna, N., & Azizah, N. (2025).
Implementasi Ta'awun dan Ukhuwah Wathaniyah melalui Tradisi Gotong
Royong di Desa Pombewe. Igra: Jurnal Ilmu Kependidikan Dan Keislaman, 20(1),
14-25.

[43] Firmansyah, E., Tobroni, T., & Romelah, R. (2023). Anthropology of Islamic
Education as A Socio-Cultural-Religious Modernization Strategy in Alam Al-
Kudus Islamic Boarding School. Edukasi Islami: Jurnal Pendidikan Islam, 12(03).

[44] Firmansyah, E., Tobroni, T., & Rusady, A. T. (2023). Internalisasi Ajaran Islam
Dalam Aktivitas Budaya Etnik Kaili Prespektif Antropologi Pendidikan
Islam. Research and Development Journal of Education, 9(1), 285-299.

[45] Firmansyah, E., Tobroni, T., Lasawali, A. A., & Marhum, A. M. A. (2022).
MERANGKAI PERKEMBANGAN LEMBAGA PENDIDIKAN PESANTREN
DAN USAHANYA DALAM MELAHIRKAN TOKOH-TOKOH TERBAIK
BANGSA. Research and Development Journal of Education, 8(2), 702-706.

[46] Firmansyah, E., Ummah, M. & Tsagqiif, N. (2025). REPRESENTASI
IDENTITAS BUDAYA LOKAL DALAM DESAIN KEMASAN PRODUK
UMKM. Chester: Art and Design Journal, 1(1), 1-13.

[47] Hadi, H. (2024). Mengintegrasikan pendidikan multikultural dalam upaya

resolusi konflik etnis. Jurnal Ilmiah Profesi Pendidikan, 9(1), 148-159.
https://doi.org/10.29303/jipp.v9i1.1937

[48] Haracemiv, S. M. C., & Branco, V. (2018). Religious diversity in the school
culture among youth and adults. Journal of Student Affairs in Africa, 6(1), 1-9.
https://doi.org/10.1177/1478210318758815

[49] Hasanuddin, M., Rizki, C. A., & Khodjjah, S. (2025). Pendidikan agama Islam

sebagai pilar moderasi beragama dalam membangun karakter religius peserta



https://jurnal.haizumsaintek.com/index.php/sundano/index
https://doi.org/10.29303/jipp.v9i1.1937
https://doi.org/10.1177/1478210318758815

A I INTERNATIONAL JOURNAL OF

A ‘ EDUCATION AND CULTURAL TRANSFORMATION

:

Vol. 01 /No. 02 /August 2026 | https://jurnal.haizumsaintek.com/index.php/sundano/index

didik di era digital. Jurnal Pendidikan Agama Islam, 1(3), 85-93.
https://doi.org/10.62712/jurpai.v1i3.21

[50] Hatim, M. (2018). Kurikulum pendidikan agama Islam di sekolah umum. EL-
HIKMAH: Jurnal Kajian dan Penelitian Pendidikan Islam, 12(2), 140-163.
https://doi.org/10.20414/elhikmah.v12i2.265

[51] Huda, M. T., Al Hallaj, K. S. A, Batubara, D. P., Arectya, E. A. M., &
Firmansyah, E. (2026). State Responsibility in Protecting Indonesian Citizens
as Migrant Workers Abroad. H-Veritas: Law and Society Research Journal, 1(01).
[52] Jati, A. P., Al Hallaj, K. S. A,, Firmansyah, E., Arectya, E. A. M., & Nusantara,
H. D. (2026). Noble Character Formation Through Transformative Spirituality
Habituation Among Cadres of Ikatan Mahasiswa Muhammadiyah (IMM)
Universitas Islam Negeri Sunan Ampel Surabaya (UINSA). H-Luminia:

Education, Psychology and Social Behavior Research Journal, 1(01).

[53] Khozin, K., & Firmansyah, E. (2024). Development of a holistic spiritual
education = model in  higher  college: A  multidisciplinary
perspective. International Journal of Health, Economics, and Social Sciences
(ITHESS), 6(3), 591-5%4.

[54] Kurniawan, A. N. A. A,, Al Hallaj, K. S. A, Firmansyah, E., Batubara, D. P, &
Malihah, G. R. (2026). Extradition of Cross-Border Cybercrime Perpetrators:
A Comparative Study of Indonesia and Singapore. H-Veritas: Law and Society
Research Journal, 1(01).

[55] Laelasari, F. (2022). Pengaruh lingkungan keagamaan keluarga terhadap

akhlak berteman siswa di sekolah. Edunity: Kajian Ilmu Sosial dan Pendidikan,
1(2), 55-64. https://doi.org/10.57096/edunity.v1i02.9

[56] Mariyono, D. (2024). Indonesian mosaic: The essential need for multicultural
education. Quality Education for All, 1(1), 301-325.
https://doi.org/10.1108/QEA-05-2024-0042

[57] Maulidin, S., Nawawi, M. L., & Jatmiko, J. (2025). Studi literatur: Transformasi
kurikulum pendidikan agama Islam dalam konteks Merdeka Belajar.
EDUCATOR: Jurnal Inovasi Tenaga Pendidik dan Kependidikan, 5(1), 38-48.
https://doi.org/10.51878/educator.v5il.5039

[58] Muamalah, H., Maulidin, S., & Apriawan, A. (2024). Peran guru PAI dalam
penguatan moderasi beragama: Studi di SMA N 1 Anak Tuha. TEACHER:
Jurnal Inovasi Karya [Imiah Guru, 4(2), 67-77.
https://doi.org/10.51878/teacher.v4i2.4189



https://jurnal.haizumsaintek.com/index.php/sundano/index
https://doi.org/10.62712/jurpai.v1i3.21
https://doi.org/10.20414/elhikmah.v12i2.265
https://doi.org/10.57096/edunity.v1i02.9
https://doi.org/10.1108/QEA-05-2024-0042
https://doi.org/10.51878/educator.v5i1.5039
https://doi.org/10.51878/teacher.v4i2.4189

A . INTERNATIONAL JOURNAL OF

A. N EDUCATION AND CULTURAL TRANSFORMATION

(

Vol. 01 /No. 02 /August 2026 | https://jurnal.haizumsaintek.com/index.php/sundano/index

[59] Nasution, M. F. R., & Firmansyah, E. (2026). Kemampuan Literasi Digital
Siswa Madrasah Tsanawiyah Madinatussalam pada Materi Bahasa
Indonesia. Jurnal Pendidikan dan Pembelajaran Indonesia (JPPI), 6(1), 206-216.

[60] Nurgiansah, T. H.,, Wulandari, M., & Bety, C. (2022). Resolution of social

conflicts through multicultural education. Jurnal Etika Demokrasi, 7(3), 421-
430. https://doi.org/10.26618/jed.v7i3.7577

[61] Nurhakim, M., Tobroni, T. Hasan, I, & Firmansyah, E. (2023).
TRANSFORMASI PEMIKIRAN JAMAAH SALAFI DALAM MERESPON
TUNTUTAN PEMBAHARUAN KURIKULUM PENDIDIKAN AGAMA
ISLAM: Paham. keagamaan, transformasi. pemikiran, pimpinan pesantren.
Salafi. TAJDID: Jurnal Pemikiran Keislaman Dan Kemanusiaan, 7(2), 195-205.

[62] Nusantara, H. D., Setiyawan, M. L, Firmansyah, E., Al Hallaj, K. S. A, &
Wijoyo, M. B. (2026). Analysis of Potential and Legal Risks of Sharia Paylater
in the Perspective of Contemporary Figh Muamalah. H-Econexus: Economics,
Business and Banking Research Journal, 1(01).

[63] Nusantara, H. D., Wijoyo, M. B., Al Hallaj, K. S. A., Firmansyah, E., & Jati, A.
P. (2026). The Impact of Artificial Intelligence (Al) Utilization as a Learning
Assistant on Student Learning Independence at Universitas Islam Negeri
Sunan Ampel Surabaya. H-Luminia: Education, Psychology and Social Behavior
Research Journal, 1(01).

[64] Prayitno, I. S. P., Katarina, K., & Sitorus, T. T. (2021). Sikap Kristen dalam

merawat kerukunan NKRI melalui tindakan kasih (berdasarkan Roma 12:9-
10).  Integritas:  Jurnal  Teologi,  3(1), Article 1, pp. 15-27.
https://doi.org/10.47628/ijt.v3i1.57

[65] Purbajati, H. I. (2020). Peran guru dalam membangun moderasi beragama di
sekolah. Falasifa: Jurnal Studi Keislaman, 11(2), 182-194.
https://doi.org/10.36835/falasifa.v12i02.569

[66] Raditya, B., Arectya, E. A. M., Al Hallaj, K. S. A, Firmansyabh, E., & Muhandis,
U. K. (2026). DEEPFAKE IN THE PERSPECTIVE OF HYBRID THREATS TO
INDONESIA'S NATIONAL RESILIENCE. H-Veritas: Law and Society Research
Journal, 1(01).

[67] Rajindra, R., & Firmansyah, E. (2026). Knowledge Management Perguruan
Tinggi.

[68] Ridho, M., & Tumin, T. (2022). Multicultural education: Effort in overcoming
problems of cultural conflict in Indonesia. QALAMUNA: Jurnal Pendidikan,



https://jurnal.haizumsaintek.com/index.php/sundano/index
https://doi.org/10.26618/jed.v7i3.7577
https://doi.org/10.47628/ijt.v3i1.57
https://doi.org/10.36835/falasifa.v12i02.569

A . INTERNATIONAL JOURNAL OF

A. N EDUCATION AND CULTURAL TRANSFORMATION

(

Vol. 01 /No. 02 /August 2026 | https://jurnal.haizumsaintek.com/index.php/sundano/index

Sosial, dan Agama, 14(1), 187-198.
https://doi.org/10.37680/qalamuna.v14i1.1187

[69] Rohmat, R. (2023). Strengthening the values of multicultural education to
develop equality. Journal of Educational and Social Research, 13(4), Article jesr-
2023-0059, pp. 245-253. https://doi.org/10.36941/jesr-2023-0059

[70] Romelah, R., & Firmansyah, E. (2026). EKOP Model of Islamic Cultural
History (SKI) Learning for Islamic Religious Education Teacher
Candidates. Tafkir: Interdisciplinary Journal of Islamic Education, 7(1), 219-233.

[71] Rozi, F., Hasanah, H., Rohmah, T. L., Jannah, S. N., & Maulani, R. (2025).

Transformasi pendidikan karakter dalam mewujudkan kesadaran diri siswa.
Pedagogik  Journal — of Islamic  Elementary  School, — 8(1), 132-148.
https://doi.org/10.24256/pijies.v8il.6400

[72] Safira, P. R., Al Hallaj, K. S. A., Firmansyah, E., & Putra, A. S. E. (2026).
Environmental Ethics Based on Akhlaq Tasawwuf: The Perspective of Majelis
Tarjih dan Tajdid Muhammadiyah. H-Luminia: Education, Psychology and
Social Behavior Research Journal, 1(01).

[73] Septian, C., Firmansyah, E., Rakhmat, R. S., & Kariadinata, R. (2025). The use
of desmos-assisted creative problem-solving learning in improving critical
thinking skills. Pasundan Journal of Mathematics Education: Jurnal Pendidikan
Matematika, 15(1), 58-70.

[74] Setiawati, S. Y., Al Hallaj, K. S. A., Firmansyah, E., Safira, P. R., & Junaidi, M.
(2026). The Influence of Parenting Styles on Reading Interest of Elementary
School Students. H-Luminia: Education, Psychology and Social Behavior Research
Journal, 1(01).

[75] Setiyawan, M. 1., Al Hallaj, K. S. A., Firmansyah, E., Arectya, E. A. M., &
Nusantara, H. D. (2026). Management Policy of Zakat, Infaq, and Sedekah
(ZIS) as an Instrument for Extreme Poverty Alleviation: A Maqashid Shariah
Perspective. H-Econexus: ~ Economics, —Business and Banking  Research
Journal, 1(01).

[76] Setiyawan, R., Hamsiah, W., Wahyuni, H. I., Ramadhan, S., & Firmansyabh, E.
(2026). Local Kyai's Religious Elite Transformation and Governance Paradox:
A Comparative Study of Indonesia and Iran. International Journal of Law and
Society, 5(2), 290-306.

[77] Syah, E. F., Khozin, K., & Haris, A. (2023). Merenda The History of Sheik
Syaban in The Framework of Banggai Ethnic Islamic Educational
Anthropology 8th Century Ad. Edukasi Islami: Jurnal Pendidikan Islam, 12(03).



https://jurnal.haizumsaintek.com/index.php/sundano/index
https://doi.org/10.37680/qalamuna.v14i1.1187
https://doi.org/10.36941/jesr-2023-0059
https://doi.org/10.24256/pijies.v8i1.6400

A . INTERNATIONAL JOURNAL OF

A. N EDUCATION AND CULTURAL TRANSFORMATION

(

Vol. 01 /No. 02 /August 2026 | https://jurnal.haizumsaintek.com/index.php/sundano/index

[78] Syamsuddin, S. D., & Firmansyah, E. (2025). Developing Khulugin'Adzim
Through Tarbiyah Yaumiyah Program. Al-Hayat: Journal of Islamic
Education, 9(4), 766-781.

[79] Tobroni, T., & Firmansyah, E. (2022). Tipologi manajemen tradisional dan
modern dalam perkembangan pendidikan pesantren. Research and
Development Journal of Education, 8(1), 333-338.

[80] Tobroni, T., Firmansyah, E., Masdul, M. R., & Anwar, S. (2024). Strengthening
Islamic Education Values through Kaili Da'a Local Ethnic Cultural
Symbol. Al-Hayat: Journal of Islamic Education, 8§(1), 113-122.

[81] Tobroni, T., Firmansyah, E., Rajindra, R., & Fadli, N. (2023). Spirituality as a
paradigm of peace education. Multicultural Islamic Education Review, 23-32.

[82] Umagap, S., Salamor, L., & Gaite, T. (2022). Hidden curriculum (kurikulum
tersembunyi) sebagai wujud pendidikan karakter: Studi pada SMK Al-
Wathan Ambon. Jurnal Kewarganegaraan, 6(2), 5329-5334.
https://doi.org/10.31316/jk.v6i2.3298

[83] Ummi, F., & Achadi, M. W. (2025). Membangun fondasi moderasi beragama
pada pendidikan dasar: Strategi transformasi karakter bangsa di SD N
Sokowaten Baru. Innovative: Journal of Social Science Research, 5(3), 2246-2257.
https://doi.org/10.31004/innovative.v5i3.19379

[84] Usman, M., & Widyanto, A. (2019). Internalisasi nilai-nilai toleransi dalam

pembelajaran Pendidikan Agama Islam di SMA Negeri 1 Lhokseumawe.
DAYAH: Journal of Islamic Education, 2(1), 36-52.
https://doi.org/10.22373/jie.v2i1.2939

[85] Wijoyo, M. B., Al Hallaj, K. S. A., Firmansyah, E., Setiyawan, M. 1., & Huda,
M. T. (2026). Analysis of the Concept of Khidmat and Community Welfare in
Abu Ubaid's Economic Thought: Its Relevance to Modern Fiscal
Policy. Journal of Economics, Business and Banking, 1(01).

[86] Wijoyo, M. B., Firmansyah, E., Al Hallaj, K. S. A., Zakariah, I., & Junaidi, M.
(2026). The Impact of Academic Stress Levels and Grit (Perseverance) on
Burnout Behavior Among Final Year Students Writing Their Theses at
Universitas Islam Negeri Sunan Ampel Surabaya. H-Luminia: Education,
Psychology and Social Behavior Research Journal, 1(01).

[87] Wulansari, T., Rani, R.,, Wahidin, D., & Firmansyah, E. (2023). Refleksi
pragmatisme terhadap motivasi belajar matematika siswa dalam logika dan
cinta di drama korea. Jurnal Pendidikan Dan Kewirausahaan, 12(1), 240-255.



https://jurnal.haizumsaintek.com/index.php/sundano/index
https://doi.org/10.31316/jk.v6i2.3298
https://doi.org/10.31004/innovative.v5i3.19379
https://doi.org/10.22373/jie.v2i1.2939

F H ' A l INTERNATIONAL JOURNAL OF
___} A ||

EDUCATION AND CULTURAL TRANSFORMATION

Vol. 01 /No. 02 /August 2026 | https://jurnal.haizumsaintek.com/index.php/sundano/index

[88] Yazar, F., Farhan, F. A,, Faqih, A., & Firmansyah, E. (2026). THE ROLE OF
SOCIAL MEDIA IN SHAPING GENDER IDENTITY AMONG
GENERATION Z. H-Luminia: Education, Psychology and Social Behavior
Research Journal, 1(01).

[89] Yazid, S., & Firmansyah, E. (2022). Analisis problematika dan solusi atas
motivasi belajar peserta didik dalam pendidikan Islam. Research and
Development Journal of Education, 8(1), 339-344.


https://jurnal.haizumsaintek.com/index.php/sundano/index

